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From Review to Monday: 
Turning a research review into a specific clinical action
Reading a review and changing what you do on Monday are two different things, and the second one is much harder! This assignment asks students to find a review, apply it to a case, rewrite a goal so it is specific enough to act on, and then write down one thing they will do differently, in enough detail that a supervisor watching could tell whether they did it. The plan focuses on the student's behavior, not the client's.
[bookmark: _g3y168ior6d4]Instructions
This is an assignment template. That means that it provides the broad structure of an assignment, but will need to be adapted to the specific content you are teaching. The portions that need adapting are highlighted in purple throughout.
[bookmark: _ioj1q9prpo8j]Summary table
	Based on
	[Review Name]

	Topic
	[Describe topic of review here]

	Skill or behavior
	List two or three skills or behaviors from the review. These are the specific things the review looks at one at a time, for example, initiating communication in a review on AAC, or including a problem and resolution in a review on narrative intervention. Students judge the case on each one in Part 2a.

	Course fit
	[Which courses can this assignment fit into]

	Time
	About 40 minutes

	CAA standards
	· 3.1.1B (evidence-based practice) · 
· 3.4B (person- and family-centered care) · 
· [3.1.2B (cultural and linguistic characteristics of disorders and differences) if the review addresses cultural or linguistic considerations] · 
· [3.1.5B if the review addresses intervention]

	CFCC certification standards (effective August 2027)
	· IV-D (prevention, assessment, and intervention methods) · 
· IV-F (relating research to clinical practice) · 
· V-B 2a (individualized, measurable treatment goals) · 
· [IV-C (cultural, developmental, and linguistic considerations) if the review addresses cultural or linguistic considerations]


[bookmark: _8klf1iseindo]Learning objectives
By the end of this assignment, students will be able to:
	Level
	Objective
	Where it happens

	Apply
	Apply the findings of the review to a case, and mark what the case can and cannot show.
	Part 2

	Evaluate
	Decide how they will know whether the change worked, and when they will check.
	Part 4

	Create
	Rewrite a goal so it names the target and stays measurable, and write a plan for their own behavior that's specific enough for an observer to verify.
	Parts 3 and 4


[bookmark: _6yevlydxnd63]Format options
	
	As written
	To switch up

	Access
	Member content
	Any review that ends in a clear clinical recommendation works here. Swap the review, case, skills or behaviors, and topic-specific question, and keep the structure.

	Timing
	Asynchronous
	For class time, do Parts 2 and 3 live in 20 minutes and send Part 4 home.

	Grouping
	Individual
	For groups, assign each group one skill or behavior from the Part 2a table to argue for as the goal target in Part 3. Keep Part 4 individual.


[bookmark: _nvsvnqf8kjjx]How the session runs
	5 min
	Part 1. Find the review and record what you find.

	10 min
	Part 2. Work the case.

	10 min
	Part 3. Rewrite the goal.

	10 min
	Part 4. Write your Monday plan.
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From Review to Monday: Grading Rubric
CAA 3.1.1B · 3.4B · [3.1.2B] · [3.1.5B]
CFCC 2027 IV-D · IV-F · V-B 2a · [IV-C]
	Part
	Pts
	Full credit
	Partial
	Minimal

	1. Find the review
	1
	All three fields completed. Date and linked review are correct, and the answer on the date says something specific to this topic.
	Two fields completed, or the answer on the date would fit any topic.
	Fewer than two fields completed.

	2a. Skill or behavior  table
	1
	Names what the case shows, citing specific evidence from the case. Marks anything the case cannot show as "cannot tell."
	Names what the case shows, with general evidence, or skills or behaviors filled in without support.
	Evidence column left blank, or the skills or behaviors lumped together rather than judged one at a time.

	2b. Expectation and scope
	1
	Says whether what the case shows falls outside the expected range for this client, and what a plan would need to cover.
	Answers one of the two questions well.
	Neither question answered, or the answers do not match the case.

	3a. Rewritten goal
	1
	Names the specific target and stays measurable.
	More specific than the original but still leaves one element unclear.
	Close to the original wording, or the measure is no longer specified.

	3b. Why this target
	1
	Reason draws on the case or on the review.
	Reason is plausible but general.
	No reason given, or the reason does not match the goal written.

	4. Monday plan
	3
	All five rows filled with detail an observer could verify. If-then names a real obstacle and a specific response. Says how they will know it worked and when they will check.
	Rows filled but one or two are too general to verify, or the if-then or the check is vague.
	Rows blank, or they describe the client's goal rather than what the student will do.

	Total
	8
	
	
	


[bookmark: _o9mt01c8lwec]Notes for the facilitator
· Adjust grading/points to align with desired values for the course.
· Fill in the skills or behaviors (in the summary table and the Part 2a table), the case in Part 2, the topic-specific question in 2b, and the original goal in Part 3. It will be helpful to write the case so that at least one skill or behavior can only be marked "cannot tell."
· Part 1 is there so students notice that reviews carry a date and link to each other when following the evidence trail. The third field is also important here, so look for an answer tied to this topic rather than a general statement that newer is better.
· Part 4 uses the Action, actor, context, target, time (AACTT) structure, so a plan that names an action without naming who does it, where, for whom, and how often is not finished.
· The last two prompts in Part 4 follow a plan-do-study-act cycle. The action table and the if-then sentence are the plan, and Monday is the do. Saying what they'd see if it worked and when they'll check covers study and act, which is where students decide whether to keep, adjust, or drop the change. Look for a check that names something observable and a specific session or date.
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[bookmark: _suwmknm89j7g]From Review to Monday: Student Assignment
Turning a research review into a specific clinical action
Reading a review and changing what you do on Monday are two different things. This assignment walks you through the second one. You will find the review, apply it to a case, rewrite a goal so it is specific enough to act on, and then write down one thing you will do differently, in enough detail that a supervisor watching could tell whether you did it. That last part is about your behavior, not your client's.
	Based on
	[Review Name]

	Topic
	[Describe topic of review here]


[bookmark: _uizupj41prrx]Part 1. Find the review
Search the title at www.theinformedslp.com/reviews. Two things are worth noticing while you are there. Reviews carry a date, so you can tell how current the evidence behind a recommendation is. Reviews also link to one another, so one review shows you where to go next for the same question. Both of those are habits worth keeping once you are out of school and reading on your own.
	Date published or last updated
	

	Title of one other review linked inside this one
	

	Why does the date matter for this topic?
	


[bookmark: _2uwepwvo6kxy]Part 2. The case
[Insert a short case, roughly 150 to 250 words. A good case for this assignment has four things: a client who roughly matches the population in the review, a goal already written for them that is vaguer than it should be, enough detail to judge most of the skills or behaviors in Part 2a, and at least one detail the research cannot concretely answer.]
2a. The review looks at several skills or behaviors one at a time. For each one, decide whether the case shows it, does not show it, or does not give you enough information to tell. It's fine to mark "cannot tell," and it will be helpful to say what information you'd need. If you notice another skill or behavior in the case that seems important, add it in a blank row.
	Skill or behavior (e.g., [insert an example from the review])
	Present, not present, or cannot tell
	Evidence from the case (or what you'd need to know)

	[Insert skill or behavior from the summary table]
	
	

	[Insert skill or behavior from the summary table]
	
	

	[Insert skill or behavior from the summary table]
	
	

	
	
	

	
	
	


2b. Answer both.
Does what you see in the case fall outside what you would expect for this client? How do you know?
	


[Insert topic-specific question about what a plan for this client would need to cover.]
	


[bookmark: _dh2tubd85ygw]Part 3. Rewrite the goal
The goal as it stands:
	[Insert the goal from the case, written vaguely on purpose]


3a. Rewrite it so it names the specific target and stays measurable.
	


3b. Why this target, for this client? Draw on the case or the review.
	


[bookmark: _n2xwvbgfbrqv]Part 4. Your Monday plan
This part is about your behavior, not your client's. Describe one thing you will do differently, specifically enough that a supervisor watching could tell whether you did it.
	Action
	What you will do
	

	Actor
	Who does it
	

	Context
	Where, and when in the session
	

	Target
	Who it is for
	

	Time
	When, and how often
	


Think of one thing that could get in the way of doing your plan on Monday. It might be running short on time, a client having a hard day, or slipping back into what you usually do without thinking about it. Then write what you will do if that happens, so the plan still has a way forward.
For example: If the session starts late, then I will still use the new prompt during the first activity.
[If ______________________________, then I will ______________________________.]
	


How will you know it worked? Name what you would see.
	


When will you check, and what will you do with what you find?
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